Teaching Anxiety Scale developed by Parsons (1973) 
Introduction and Theoretical Framework
Considerable evidence exists that anxiety can impair performance in a variety of tasks. It suspected that this evidence extends to impairment of teaching performance as well. Teaching Anxiety Scale (TCHAS) was designed by Parsons (1973) , to provide a tool for measuring anxiety specific to the task of teaching. Although it was designed in 1973 is regarded today as the most effective way to measure teaching anxiety. Many researchers as: Cheung & Hui (2011) , AlMehrzi, Al-Busaidi, Ambusaidi, Osman, Amat & Al-Ghafri (2011), Woullard (2003) , Pigge & Marso (1997) , Williams (1991) , have applied the Teaching Anxiety Scale, TCHAS -Parsons (1973) Since, on all forms of TCHAS, all the statements are presented with a 1-5 choice option format, from low agreement with an item (1 = "never") to high agreement with an item (5 = "always"). Other middle -range options are "infrequently", "occasionally" and "frequently" 2-4 respectively. Approximately half of the items are phrased negatively (in terms of admission of anxiety); for examples: "I'm worried whether I can be a good teacher." A high degree of agreement with this negatively phrased item is scored "high anxious". The other items are positively phrased, for example: "I feel sure I can be a good teacher." A high degree of agreement with positively phrased items is scored "low anxious" (Parsons, 1973:1) Approximately half of items are phrased positively and half are phrased negatively, reverse scoring of positively phrased item responses is used in order procedure item score with consistent meaning. After reverse scoring has been performed, a high score on all items reflects a high degree of admitted anxiety. Reverse scoring is accomplish by the following procedure: "1' s" are rescored "5' s"; "2' s" are rescored "4' s"; "3' s" remain the same; "4's" are rescored "2' s"; and "5' s" are rescored "1' s". The total TCHAS scale score is then calculate by summing the item scores. (Parsons, 1973) All the alpha coefficients indicated that the internal consistency of TCHAS is high from .87 to 0.94. Confirmation of this high internal consistency was provided by Gregory (1976) A factor analysis was done on the TCHAS by Parson. The items for the teaching anxiety were subjected to principal-components factor analysis to determine whether they represented a single construct. These items yielded a single factor with an eigenvalue of 4.20 and the unifactor solution accounted for 30% of the total variance. All items loaded between 0.27 and 0.72 with a mean of 0.53 on the factor, thus TCHAS results with the single factor structure. A similar single-factor structure was found by other studies (Albusaidi & Aldhafri, 2009 ).
Reliability and Validity of Teaching Anxiety Scale

Method
Participant
The sample of this study consisted of 92 students enrolled in the third year of the Bachelor study program: "Elementary Teacher" and "Preschool Teacher". 95 % are female and 5% are male. 84% of the samples are at the age of 22. 60% are students in Elementary Teacher program study and 40% are students in Preschool Teacher program study.
Procedures
Since TCHAS is not used in any similar study in Albania, and the source in the literature is available in English translation and adaptation was used in Albanian. After the translation process, which was made by a lecturer of English at the University, was taken expert opinion on the validity of the content.
Measurements were made at two stages of development Pedagogical Practice, at the end of serial practice and the end of 8-week practice.
Data analysis
The collected data were analyzed using Statistical Package for Social Sciences (SPSS), version 17 th software. TCHAS reliability was evaluated using Cronbach's alpha and the internal consistency. For the structure validity of the scale, principal axis factor analysis with varimax rotations and Screen Test was used.
Results and Discussion
Reliability analysis of the TCHAS
Reliability is the degree of compliance that provides instrument with participants. To assess the reliability of Teaching Anxiety Scale was used Cronbach's alpha. Coefficient Cronbach's alpha is used to assess the reliability of the instrument as a whole and to test the reliability score for each category, but not for dichotomous responses. TCHAS complements this condition. Each item on the Teaching Anxiety Scale requires a response by choosing a level of five choices (1 for "never", 2 for "infrequently", 3 for "occasionally", 4 for "frequently", 5 for "always").
The Teaching Anxiety Scale have resulted in a high coefficient of reliability, as before practice ( = .97), and after performing pedagogical practice ( = .95). Henson (2001b) , has recommended that for general research purposes, reliability should be at least 0.80. According to Field (2005) , this is a good level of internal consistency. By inspection of the item correlations containing TCHAS, it was concluded that there is no correlation under .30 and correlations generally ranging by moderate to strong (see Table 2 ). 
Factorial analysis of TCHAS
The 29 items of the TCHAS (Parsons, 1973) , which was adapted in Albanian were includes in a factorial analysis (Principal axis factoring with varimax-rotation), to identify possible factors associated with teaching anxiety. It is proven if the data are suitable for conducting factorial analysis. The sample included in this study exceeds the minimum ratio 1 to 5 (5 persons for a variable), defined by Tabachnick and Fidell (2007) . Index Kaiser-Meyer-Olkin for sample suitability for conducting factorial analysis was .93. This index is significantly higher than the minimum level .6, allowed to perform factorial analysis of defined by Kaiser (1974). Bartlett's Test, resulted statistically valid (p <.05) (see Table 3 ). The data are suitable for conducting factorial analysis. Factorial analysis of 29 items revealed three factors with a characteristic value (eigenvalue) over 1, which explain the respectively 57%, 7.7% and 3.7% of the variance. By inspection of the Scree Test (Catell, 1996) , it was concluded a clear interruption after the second component ( Figure 1 ).
Figure 1. Scree Test
This was later supported by the results of the Parallel Analysis, which showed that there are only two factors with a characteristic value (eigenvalue) that exceed the corresponding values of the data matrix generated randomly for the same number of variables and one the same sample size (29 variables x 92 respondents). Based on this, factorial analysis was repeated with two factors. It failed to point out the presence of the simple structure where the two components show a number of variables to strongly correlation with each of them. So, the structure factor was not distinguishable and therefore, was judged the best solution for this sample teaching students was a single factor. For this reason, factorial analysis was conducted again and was requested to be extradited only one factor. This factorial analysis showed that, all items in the Teaching Anxiety Scale correlation with this single factor that explained 57% of variance with a characteristic value (eigenvalue) of the 16.52 (see Table 4 ). Correlations between the items and the factor ranging from 0.55 to 0.88 (see Table 5 .) Factorial analysis found that, items of the teaching anxiety scale yielded a single factor with an eigenvalue of 16.52 and the unifactor solution accounted for 57% of the total variance. A similar factorial with a single factor is identified as well and in other studies (Parsons, 1973; Albusaidi and Aldhafri, 2009 ). Findings about the validity and reliability of the Teaching Anxiety Scale (Parson, 1973) , Albanian version, are an added contribution to of the research literature in Albania. It is recommended to use this scale, in similar studies in Albanian reality.
